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SESSION DETAILS | THURSDAY, NOV 7

OPENING PLENARY | Craig Steven Wilder, Ph.D. (MIT)

2:45-4:15 | Great Hall Auditorium

Craig Steven Wilder is a historian of American institutions and ideas. He is the author of Ebony & Ivy:
Race, Slavery, and the Troubled History of America’s Universities (Bloomsbury, 2013), which Kirkus
Reviews named one of the best nonfiction books of the year and which won multiple book awards. Since
its publication, scores of colleges and universities have publicly acknowledged their historical ties to
slavery and the slave trade, and institutions across the Atlantic have committed to researching and
publishing their connections to the slave economy. The HBO comedy “VEEP” closed its sixth season
with Selina Myer’s (Julia Louis-Dreyfus) plans for her presidential library at Yale University derailing upon
reports that the site had once been the campus slave quarters. The 2017 premiere of the ABC comedy
“black-ish” included a theatrical salute to the enslaved people who built the nation, including its
universities. Wilder’s book inspired the Grammy-winning artist Esperanza Spalding’s song, “Ebony and
Ivy,” “Emily’s D+Evolution” (2016). A fictional book titled Ebony & Ivy was featured in the film “Dear White
People” (2014).

4:30-5:50 | Julian Abele Room

Panel: Popular Education and Decolonial Praxis (CHAIR: Manuel Chavez)

Manuel Chavez, Ph.D. (Monmouth Univ.), Gabriela Veronelli, Ph.D. (Northeastern lllinois Univ.),
Shireen Rosharavan, Ph.D. (Northeastern lllinois Univ.), & Cricket Keating, Ph.D. (University of
Washington):

Popular education is a mode of political praxis that aims to create spaces for collective knowledge
production that challenge dominant narratives and build networks of solidarity to dismantle logics of
oppression. Central to popular education is the significance of freedom in the resistant projects of anti-
racism, anti-sexism, anti-heterosexualism, and anti-ableism. Drawing on the work of decolonial feminist
philosopher and popular educator Maria Lugones, our session will explore the application of popular
education methods, its challenges and potential, and its relevance to contemporary decolonial
educational justice struggles. Panelists will take up questions related to building power and solidarity in
relation to language and linguistic practice, addressing issues of epistemic harm in the academy, and
strengthening our own and each other’s communal senses of self.

4:30-5:50 | Intercultural Center Lounge

Panel: Reading for Racial Justice: Reflections on a Professional Development Workshop
Program (CHAIR: Frederick McKitrick)
Jeffrey Edward Jackson, Ph.D. (Monmouth Univ.); Elizabeth Gilmartin-Keating, Ph.D. (Monmouth

Univ.); Beth Sara Swanson (Monmouth Univ.); Joseph Torchia (Monmouth Univ.)

In the 2023-24 academic year, Monmouth University’s Department of English was successful in
competing for a Diversity Innovation Grant. The DIG allowed us to create a professional development
workshop program that helped educate full- and part-time English faculty teaching sections of General
Education Literature (i.e., Gen Ed LIT) about assessable practices and strategies for diverse, equitable,
and antiracist literature instruction. To achieve this goal, we invited Dr Sophia Sarigianides, Professor of
English Education at Westfield University, to develop and lead three impactful, remote-synchronous
workshops addressing how to better align literature-class outcomes with antiracist goals, how to
sequence assignments and activities to develop antiracist literary interpretation, and how to stage
successful classroom dialogues on race/ism and equity. The co-author of 2019’s Letting Go of Literary
Whiteness: Antiracist Literature Instruction for White Students, Sarigianides had previously taught
graduate English Education courses at Teachers College, Columbia University, with a singular emphasis
on helping white teacher candidates develop antiracist pedagogies. For the Eighth Biennial International
Interdisciplinary Conference on Race, a panel of instructors who participated will be presenting on how
they have been implementing best practices culled from the workshop series into their courses.
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8:30-9:50 AM | Julian Abele Room
Race, Education and Music in the American South ( CHAIR: MacKenzie Avallone)
e “l suggest you leave the South:” Marcus Christian and the making of Louisiana History |

Olivia Barnard (Johns Hopkins Univ.):

o “l suggest you leave the South,” wrote recent English literature graduate of New York City’s Hunter
College Pauli Murray to Louisiana poet, writer, and historian Marcus Christian on a July summer day in
1934. After reading his poem “Clown and King” in the December 1933 edition of W. E. B. DuBois’s
Opportunity magazine, Murray advised Christian to pack up and leave New Orleans because the south
“seems to have gotten under your skin.” A poem written about racial hierarchies and the pervasive anti-
Blackness in the United States, “Clown and King” reflected the physical and mental toll Christian’s
endless pursuit of the study of Black Louisiana imposed on him, a Black scholar barred from the very
records his profession deemed necessary to tell stories about the past. Moving to the north, Murray
reasoned, would alleviate some of his everyday struggles, for Christian had “too beautiful a pen to sing
‘lamentations’ forever.” Despite Murray’s urging, Marcus Christian never left the south. This paper
examines how Marcus Christian utilized his printing press and printing business to defend his right to
learn in New Orleans. This example situates the battlegrounds Black historians of Louisiana traversed to
liberate their pasts trapped behind walls for white people only. Not only did Christian supplement his
pay as staff and faculty at Dillard and later University of New Orleans with job-printing gigs at night, but
he liberated histories trapped in walls reserved for white researchers by copying rare manuscript
records on his own printer.

e How Useful is “Race-Data” as a Shorthand for the Complexity of Understanding

Populations in Health Research? | Jacqueline Woodruff (Independent Scholar):

o Inthe US, placing all people conveniently into boxes to describe their race and gender, does not tell
their full story, or represent their full experiences as individuals or effectively contain their multiple
identities. Each person, whether self-identifying as Black, white, or some other race on the US census
form, is unique. To what degree does continuing to use race-based data keep our society locked in
established structures and institutions based in racism? In health outcomes research, why is belonging
to a particular box detrimental? Debates persist about the value of using race data as research
variables. Many believe that race-data alone does not reveal full causes of disease and illness among
“race” groups and that contextual evaluations, such as social determinants of health, are integral to
research. If race is a social construct, and not proven by science, how then does placing people into
racially defined boxes help researchers understand and address serious problems, like advancing
health equity and reducing health disparities? This paper will explore how learning from race-data in
health research challenges our interpretations of helpful versus harmful.

¢ Pilgrimage on the Mississippi Blues Trail: A Journey of Catharsis and Awakening |

Stuart Rosenberg, Ph.D. (Monmouth Univ.):

o Inspring 2023, following a traumatic life experience, | decided to take a road trip along the Mississippi
Blues Trail. Leaving New Orleans, | drove north into Mississippi, charting a course that would take me to
the blues markers of so many of the bluesmen and women who’d played such a seminal role in the
development of Rock & Roll and modern popular music. | traveled along the cotton fields of the Delta to
train depots and cemeteries, where | was able to reflect on the hallowed ground, giving me peace from
my grief and allowing me to come home feeling uplifted at the end of my journey. | had wanted to take
this road trip for a long time; due to various obstacles, | had never been able to do it. Sadly, | only got
the opportunity in the wake of a loss, but the trip was all the more personal. | immersed myself in the
history of this region, and my appreciation of the intersection between culture and race became deeper
as a result. Forthe MU Interdisciplinary Conference on Race, | would like to do a presentation that
contains photos as well as audio to help document the narrative of my experience. My objective is to
provide a narrative that is both educational and entertaining.
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8:30-9:50 AM | Intercultural Center Lounge
Anti-Diversity Legislation, Book Banning, and the Future of Higher Education
(CHAIR: Melissa Brzycki)
e “Oh, the places you’re allowed to learn!” Exploring the Impact of Anti-DEI and Anti-
LGBTQIA+ Legislation on Libraries | Laura Giacobbe (Monmouth Univ.) & Kel Rowan

(Ocean County Library):
o When examining United States maps tracking anti-Diversity, Equity, & Inclusion (DEl) and anti-LGBTQIA+

legislation there is a clear overlap among the states proposing these discriminatory laws. Through our
research we explore anti-diversity legislation across the US and how the increase in these initiatives
have put the freedom to read in jeopardy. How are libraries fairing in this contentious climate? Libraries
serve as pillars for free access to information; the American Library Association (ALA) has recently issued
a statement recommitting these institutions to the fight against censorship. Despite this, libraries are no
strangers to political pressure, and many have fallen victim to the rise of book bans. Book bans
commonly target stories from marginalized communities, focusing on BIPOC and LGBTQIA+ individuals;
the same communities targeted by these legislations. This is demonstrated through ALA’s annual Top 10
Most Challenged Books list, which is based on statistics of documented attempts to censor library
materials. The most common reasons these titles are challenged include their discussions of race and
racism, claims to be sexually explicit, and the inclusion of LGBTQIA+ content. The censoring of these
titles furthers the discrimination faced by these communities while restricting their efforts to promote
learning and compassion through the power of stories. This culminates in removing or obscuring the
freedom to learn in effected states. Finally, we share ways the library community at large is supporting
those experiencing the side effects of this climate through the creation of free digital libraries and book
sanctuaries.

e Banned Books | Kerry Carley-Rizzuto, Ed.D. & Lilly M. Steiner, Ed.D. (Monmouth Univ.):
o Education for culturally and linguistically diverse children often becomes meaningful and relatable when

they have culturally relevant experiences in the classroom (Laing & Villavicencio, 2016) and throughout
their schooling experience from preschool through higher education. These meaningful experiences can
result in high-level academic performance, including early elementary (Ladson-Billings, 1995; Souto-
Manning, 2018). One of the most powerful ways that educators can provide culturally relevant
experiences in through ensuring students have access to multicultural books. Multicultural books reflect
the diverse identities, experiences, and cultures of students. Seeing themselves represented in literature
fosters a sense of belonging and validates their identities. Exposure to multicultural literature helps
students develop an understanding and appreciation for cultures different from their own. Banned
books, though restricted in some educational settings, serve as a powerful lens through which to
examine the complexities of societal norms, cultural values, and educational practices. Educators and
researchers have a duty to be knowledgeable about surrounding banned books, exploring their
significance in promoting critical thinking, teaching about social justice, and challenging the dominant
narrative. We also need to be aware role of educators, librarians, and advocates in advocating for the
inclusion of diverse perspectives in literature and curriculum. By incorporating banned books as
facilitators for dialogue and reflection, we can cultivate inclusive learning environments that celebrate
diversity and empower individuals to navigate a complex world with empathy and understanding.

e Examining an ongoing Transformation of American Higher Education | Johanna Foster,

Ph.D. (Monmouth Univ.); Marina Vujnovic, Ph.D. (Monmouth Univ.)
o In this paper, we examine an ongoing transformation of American higher education by the conservative

social actors, educational technology companies, finance, and management corporations especially as
it ties to the parental rights movement, e.g., Moms of Liberty. Both conservative educational activism
and the parental rights movement have roots in the history of the effort to curb progressive values
embedded in the American educational system (Laats, 2015). A more recent resurgence of these
ideologies has had decades and has spent millions of dollars to create counter-narratives and
competing structures as an alternative to progressive politics in nearly all areas of social life, most
notably in the media and education. We begin with a brief historical overview of conservative
educational activism as a contextual backdrop to our examination of contemporary and publicly
available information to examine deep entanglements of conservative money and politics with arguably
far-reaching impacts on schooling, and higher education in America today.
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10:05-11:25 | Julian Abele Room

Panel: Book Bans and the Impact on School Students’ Literacy (CHAIR: Katherine Parkin)
Abha Sood, Ph.D. (Monmouth Univ.), Uma Patel (T Schor Middle School), & Kavita Patel
(Independent Scholar):

This panel will explore the effect of book bans and the removal of presumed ‘provocative’ reading material from
school and pubilic libraries, and school and college curricula. The impact of removing works by writers of color,
LGTBQI writers or those who challenge the status quo and restrictive historical views has been devastating as
well as reinvigorating. While the immediate loss is evident in the limitations placed on academic freedom,
restricted access to reading material, and serious trauma for educators and students, it has also propelled
numerous educators and readers into action. The panel will highlight the reading groups, banned books
projects, collections of books and funds that have occurred in the past two years to challenge books bans from
conservative states and legislators, offer insight into the various forms of resistance occurring at present, and
consider the significance of the freedom of choice in education. Two of our panelists will bring the school
counselors’ perspective on such bans and associated restrictions—especially the disappearance of books from
library shelves without warning—and the impact on school-aged readers in various school districts across New
Jersey. As a literature professor, | will explore the disproportionate number of writers of color impacted by this
book ban: e.g., several novels of Toni Morrison, New Jersey’s own Nobel laureate have been banned. It is our
contention that these bans serve to reverse the process of broadening the lexicon and curriculum, and the drive
towards inclusivity that began only five decades ago.

10:05-11:25 | Intercultural Center Lounge | Pedagogy as a Site of Struggle, Censorship, and
Book Banning (CHAIR: Julius Adekunle)
e Pedagogy as a Site of Struggle | Bea Pearson (Rutgers Univ.) & Barry Trachtenberg

(Wake Forest Univ.):

o What happens when the freedom to learn about the Holocaust is interrupted by anti-Black racism and
ableism? How do we reckon with this question in the very institutional spaces designed to educate on
the crimes of the Third Reich? This paper examines ongoing structural barriers to Holocaust research
and education imposed by modern white supremacy. This work investigates instances of racial and
ableist violence faced by students while visiting the Jildisches Museum Milnchen, the Munich
Documentation Center for the History of National Socialism, and the Dachau Concentration Camp
Memorial. When reflecting, these "stumbling blocks" stand out like the brassy stolpersteine we
encountered across Germany: an index of how the historical and present realities of white supremacy
exceed and precede our pedagogical efforts. This interdisciplinary work illustrates how the freedom to
learn is critically entangled with the freedom from harm. Reflecting on the experiences of Black, brown,
Jewish, and disabled students in the authors' cohort, this paper argues that not only must memorials
forefront the violence done to Romani, disabled, Afro-German, and other marginalized peoples during
the Holocaust, but they must also actively confront the enduring legacies of enslavement and
colonization that continue to lay the groundwork for white supremacist projects-especially in the wake
of ongoing genocide in Gaza. This conversation demands a renewed emphasis on pedagogy as a site
of struggle, where the freedom of oppressed students to learn histories of subjection is taken not as a
given, but as a project to be defended and cultivated.

e How censorship impacts student knowledge | William Gorman (Monmouth Univ):

o There has been a wide range movement to censor works of literature all over the United States and it
has largely been driven by conservative parents of elementary and secondary education students
across the nation. | would provide a brief informational component at the beginning to put the topic in
context as an example of how students are being denied the opportunity to be exposed to classic
works of literature that have always been important in the analysis and teaching of United States History.
In providing this brief context, | would also analyze the political divisions this has caused within the
country. My overview would then lead to a discussion of what could and should be done about this to
make sure that students of all levels have the ability to be exposed to works in the disciplines of History
and Literature that are valuable to learn and understand the record of American societal development.
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11:40-1:00 | Julian Abele Room | Race and Culture: Foodways and Popular Media
(CHAIR: William Gorman)
e Jerk Makin’ Me Crazy: Rice Wars in the African Diaspora | Cydney Taylor (Rutgers

Univ.):

o Jerk’ has become synonymous with Jamaican cuisine, cookery, and culture. Not only is it the most
referenced Caribbean food (jerk chicken specifically) but recipes for jerk marinades and spice
mixes have made their way into homes and restaurants around the world. What is jerk, why does it
excite societies internationally, and can the answer to these questions reveal themselves in jerk
recipes? While a recipe as a literary medium is thought to solely provide instruction on how to
prepare food, “Jerk Makin’ Me Crazy” argues that jerk recipes disclose complex articulations of
Jamaica’s history, distinct gastronomic identity, and cosmopolitan reality. It considers pre
Columbian, 20th, and 21st century recipes for jerk, elucidating the evolution of its ingredients,
cooking methods, and cookware in conjunction with their cultural implications. Utilizing cookbooks,
personal journals, and interdisciplinary analyses, this paper illuminates Indigenous, African,
European, East Asian, and other unique populations’ influence on Jamaica’s foodways. Dissecting
the recipes and their contents additionally offers a broader understanding of how modern cooks
and chefs articulate and experience Jamaica’s past and present. By threading the components of
jerk recipes, “Jerk Makin’ Me Crazy” reveals that the global craze and crave for jerk is caused by
the multiple episodes of immigration to Jamaica since the 15th century and the subsequent
globalization as a result of colonialism. Thereby, jerk appeals to a universal audience. This essay
will hopefully prompt the digestible development of a unit on the Caribbean, globalization, literary
analysis, or colonialism’s impression on food in K-12 History or Language Arts.

e Police Media as Racial Pedagogy | Allison Page, Ph.D. (Rutgers Univ.):

o In October 2016, the A&E cable network launched the reality program Live PD, which follows police
officers from various departments across the United States as they go on patrol. Alongside fervent
protests and a resurgent racial justice movement in the wake of ongoing police killings of unarmed
Black people, Live PD positioned itself as a solution to racialized police violence by invoking
transparency and documentary’s educational promise. As host Dan Abrams explains, “What we’re
doing here is unprecedented—showing the work of law enforcement in real time, live.” The Live PD
viewer is thus hailed as a student who learns about policing by watching. Although Live PD was
A&E’s most-watched series, the show was canceled in June 2020 after it was revealed that Live PD
destroyed the video footage of police tasering a Black man to death. By 2022, however, the show
was rebooted for the Reelz network as On Patrol: Live and is currently the network’s highest-rated
series. In this paper, | take Live PD and On Patrol: Live as case studies to examine the longer
history of television as pedagogical media with respect to race. Both shows address viewers
pedagogically: each episode instructs viewers about how policing “really” works, and the show’s
paratextual materials include quizzes about things like the cost of police aircraft and the minutiae
of police searches. | argue that this media in fact authorizes intensified surveillance of Blackness
precisely through the discourse of transparency and education.

e A Discussion of the Movie "Kids" (1995) | Jeremy Lackman, Ph.D. (Monmouth Univ.):

o In this open forum discussion, the presenter will discuss the film "Kids" (1995). Kids was an
independent film shot in a documentary style written by a then unknown 18-year-old screenwriter.
The movie included unknown actors and a first-time director. The film takes place in NYC and
follows the lives on teenagers in one-day as a coming-of-age film. The film was controversial on
release and received an NC-17 rating but was later released without a rating. The film has many
criticisms, such as "it is racist", "it is child pornography", "it is homophobic", "it is violent", "it has no
artistic merit", "it is all about drugs and sex". The presenter has shown the film in its entirety in his
HE 101 class "Strategies for Healthy Living" every semester at Monmouth University. The film has
been shown 15 times to over 300 students. The presenter has discussions with students prior to
showing the film and after the film has concluded and also has students fill out a worksheet about
the film. The presenter will state what has been learned from the student feedback and bring some
sample student responses to the presentation to share with attendees. The presenter will discuss
the merits and negatives of showing a film that has so many "hot button" and "difficult to watch"
moments. The value to students will be discussed. The presenter encourages all attendees to have
watched the film prior to attending the session and a robust discussion will ensue.
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11:40-1:00 | Intercultural Center Lounge | Race, School Segregation, and the Legacy of
Brown v. Board (CHAIR: Kenneth Campbell)
e Ruby Bridges: A Little Girl That Overcame Racism to Learn | Alexandra Riley

(Independent Scholar):

o Ruby Bridges was a typical six-year-old girl in 1960. However, she was one of just six Black children
approved to attend an all white elementary school. Ruby’s father was very hesitant about his little
girl going, especially because schools were still prejudiced despite the Brown v. Board of
Education (1954) ruling just six years prior. Ruby’s mother felt it was important she go, feeling it was
important to African Americans everywhere that a stand be taken. Ruby Bridges’ bravery at such a
young age, attending school during a time of hatred, anger, and hostility towards Black people was
awe-inspiring. She proved that she should not be denied an education simply because of her skin
color. It was heartbreaking that she had to be escorted to school by her own personal security and
it is shameful to see that it was needed, but Ruby persevered and became a voice for all African
American children that they too deserve to be taught like any other child, that they deserve to learn
like every other child, and they too can change the world.

e “They sent us up here by ourselves”: The Afterlives of Brown as Colonial and

Neocolonial Projects in Public Education | Noah I. Nelson (Johns Hopkins Univ.):

o “They had a panel of Black adults, all maybe in their fifties, who were the first class who integrated
Chapel Hill- Carrboro schools...They said, “They sent us up here by ourselves. Our teachers didn’t
come with us. Our principals didn’t come with us.” - Ladson-Billings & Anderson (2021, p. 95). Black
communities were alienated from their ontologies in newly integrated school systems post Brown
V. Board. Yet, as their presence remained, the denial left them with feelings of isolation as
articulated by the Black adults in Chapel Hill. Black schools were closed, Black teachers were fired,
and curriculum and cultures did not follow Black students. This type of erasure is not novel to
America and is something Black communities would continue to deal with after Brown V. Board.
Thus, the time post Brown V. Board is argued to be the Afterlives of Brown. Leaning on the
“afterlives of slavery” by Saidaya Hartman, where the afterlives are, “the skewed life chances,
limited access to health and education, premature death, incarceration, and impoverishment”
(Hartman, 2006, p. 6), the afterlives of Brown articulate the aftermath as colonial and neocolonial
projects that have inflicted violence towards Black communities in education. Acts such as
replacing Black teachers and curriculum with white curriculums and teachers highlight this process
regardless of intention of the decision, the focus is on conceptualizing the aftermath. Referring to
this period as the afterlives emphasizes the constant life the decision has taken and its residual
impact on Blackness in education spaces..

¢ Unended Educational Segregation in the Rust Belt: Arthur v. Nyquist (1976) in

Buffalo | Shu Wan (Univ. at Buffalo):

o By investigating the persistence of educational segregation and frustrated desegregation
measures in Buffalo, this article explores the reasons for the common phenomenon in the Rust Belt.
The article begins with an overview of Buffalo's racial tension and educational inequality.
Deindustrialization and depopulation racialized this city's demographic landscape and housing
market in the postwar period, which led to the de facto segregation of public schools in Buffalo,
especially its East Side. Then, the second section examines the Arthur v. Nyquist-related archival
materials preserved at the University at Buffalo Libraries. Thanks to the Citizens' Council on Human
Relations, NAACP's Buffalo branch, and other civil rights organizations' efforts in the early 1970s,
Supreme Court decided that Buffalo's government and school districts violated black students' 14th
Amendment rights. The last part concerns the desegregation policies of the local government.
Their failure indicates the permanence of segregation in Buffalo's public schools. The deteriorated
racial tension account for the persistence and prevalence of educational inequality in the Rust Belt
today.
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2:50-4:10 | Julian Abele Room | Race, Gender and White Saviorism
(CHAIR: Brooke Nappi)

e Dignified Partnership in Black and White: A Critical Analysis on the Clash Between
Black Feminist Thought and White Saviorism | Chidimma Ozor Commer (Univ. of
Michigan):

o This research explores dignified partnerships in social responsibility organizations (SROs) among
Black and white1 women sales consultants. It investigates the impact of white saviorism on these
partnerships and examines the one-sided relationships between white consultants and global
artisan partners (who are all Black and Brown) in the Global South. Utilizing critical theory (CT),
WSIC theory, and Black feminist thought as a philosophical paradigm within the matrix of
domination/oppression, this study analyzes relationships among Black and white sales consultants
and between white consultants and SROs' global artisan partners. In-depth interviews provide
insights into SRO culture, including decision-making, collective knowledge, white saviorism, and
white supremacy/superiority. The three social responsibility organizations (SROs) Noonday
Collection, Sseko Designs, and Trades of Hope are dedicated to people, planet, and profit. The
contradiction lies in their reported embrace of white saviorism while promoting equity, diversity,
and inclusion (EDI). Black and white consultants reveal incongruities in the SROs' commitment to
these values. Moreover, these contradictions, impede Black sales consultants’ opportunities to
learn more about and be in relationships with global artisan partners (often other Black people).
This research addresses dismantling white saviorism's role in the white savior industrial complex

(WSIC). The study’s critique adds to both theoretical and practical implications and serves to
influence how organizations practice EDI.

e Hidden in Plain Sight: Black Innovator Trading Card Fostering Black Joy in STEM |

Zariah Nicole, Jade T. Mitchell, & Devin T. White (Johns Hopkins Univ.):

o Colonizing America demanded enslaved Africans forget their culture and history, yet they fought
to remember. Sankofa, a Twi word from the Akan language of Ghana, meaning “it is not taboo to
go back and get it;” this framed our project highlighting 400 years of resistance and innovation in
STEM. We uncovered over 100 different Black innovators from 1619 — now and constructed an
interactive, trading card activity to teach Black children about six Black STEM innovators. Drawing
on Givens’ (2021)1 fugitive pedagogy, the authors facilitated and protected a fugitive space along
with the ten Black fourth graders situated within an education research youth summit. The Black
4th grade students brought with them a love and excitement for Black history. This joy in their
history and culture faced attempts at minimization by nonblack researchers who saw this as
distinct from and outside their narrow lens of the field. Thus, we propose a teacher workshop to
extend this experience of Black joy in STEM. We will begin by engaging educators in our Black
innovator activity, after which we will collectively reflect on the experience. Then we will share
takeaways from the activity with our fourth graders, highlighting juxtapositions between our space
and the formal space. Finally, we will facilitate dialogue toward practices to replicate this freedom
to learn in K-12 STEM classrooms — bringing our Black histories into our Black futures.
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2:50-4:10 | Intercultural Center Lounge | Black Women in the Black Power Era and the
Black Panther's Radical Health Activism (CHAIR: Hettie V. Williams)
e Stylish Resistance: Black Women's Sartorial Expression in the Black Power

Movement | Mickell Carter (Brown Univ.):

o This essay examines the role of Black women's sartorial expression in the Black Power movement
(approx. 1966-1975), highlighting the linkages between style and advocacy for racial justice,
gender equality, and community empowerment. Through a cultural analysis of various media
forms, it explores how Black women challenged norms and educated others through their stylistic
choices. By analyzing the stylistic expressions of activists, celebrities, and everyday individuals,
this paper interrogates how they resisted white supremacy through visual culture. Building upon
existing scholarship, such as Tanisha Ford's work, it sheds new light on the impact of style and
cultural aesthetics during the mid-20th century Black Power era.

e The Educational Aims and Geographic Imagination of the Black Panther’s Radical

Health Activism | Pat Kinley (RWJMS Rutgers Univ.):

o The Black Panther Party (BPP) transitioned from a primary strategy of armed self- defense to a
focus on “survival pending revolution” programs, including free breakfasts for children and free
medical clinics. One goal that united these two strategies was the BPP’s aim of ending what they
understood as the genocidal project against Black people by challenging police violence and
state-sanctioned neglect. In this paper, | focus on the free medical clinics, arguing that the BPP’s
health activism and survival programs had a pedagogical purpose. They were meant to educate
people on the genocidal project of institutionalized racism in the US and raise consciousness of
the state’s failure to support Black life. | understand this pedagogical project in spatial terms and
through frameworks in Black geographies. | argue that the BPP’s clinics can be thought of as
“counter-clinical spaces,” a medical sociology term that describes social movement spaces that
critique dominant medicine (Underman and Sweet 2022). However, | argue that if we rethink this
concept through what Katherine McKittrick calls a “black sense of place,” the clinics emerge
instead as “fugitive infrastructure” (Winston 2023). The educational mission, such as political
education (PE) classes, and freedom to learn in the clinics were central to how the clinics take form
as fugitive infrastructure. | base this analysis on archival materials, including articles from The
Black Panther, photographs, and first-person narratives of clinic staff, as well a rich historical work
of Alondra Nelson and other on the BPP’s health activism and survival programs.

KEYNOTE ADDRESS | Crystal Sanders, Ph.D. (Emory Univ.)
6:00-7:30 | Great Hall Auditorium

Crystal R. Sanders is an award-winning historian of the United States in the twentieth century. Her
research and teaching interests include African American History, Black Women’s History, and the History
of Black Education. She received her B.A. (cum laude) in History and Public Policy from Duke University
and a Ph.D. in History from Northwestern University. Before coming to Emory, she was an associate
professor of History at Pennsylvania State University.

Sanders is the author of A Chance for Change: Head Start and Mississippi’s Black Freedom Struggle,
published by the University of North Carolina Press in 2016 as part of the John Hope Franklin Series in
African American History and Culture. The book won the 2017 Critics Choice Award from the American
Educational Research Association and the 2017 New Scholar’s Book Award from Division F of the
American Educational Research Association. The book was also a finalist for the 2016 Hooks National
Book Award. Sanders’ work can also be found in many of the leading history journals, including the
Journal of Southern History, the North Carolina Historical Review, and the Journal of African American
History. She is currently writing a book on black southerners’ efforts to secure graduate education during
the age of Jim Crow.
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10:05-11:25 | Julian Abele Room

Panel: The LGBTQ Community and the Freedom to Learn (CHAIR: Maureen Dorment)
Tejai Beulah Howard, Ph.D. (Methodist Theological School), Derrick Tillman-Kelly, Ph.D.
(Ohio State Univ.), Kate Common, Ph.D. (Methodist Theological School), & Kysa Nygreen,

Ph.D. (Umass Amherst):

This panel brings together several scholars who identify as members of the LGBTQIA+ community to discuss
their unique experiences in the classroom and on their respective campuses. These scholars will offer insight
and strategies for teaching LGBTQIA+ studies, supporting queer students, faculty, staff, and administrators, and
creating meaningful educational experiences for those in the campus environment who openly discriminate
against others on gender, sexual, racial, and religious grounds. Finally, the panelists will offer some ideas on
how to comply with—and resist—legislation in their home states that seeks to limit the study of race, gender,
and sexuality.

10:05-11:25 | Intercultural Center Lounge | Race, Gender, and Indigeneity in Educational
Thought (CHAIR: Claude Taylor)
e “I’ve Always felt free, Regardless of Where | Was” Black Women Students in Science
and Medicine at Columbia University in the New Negro Era | Hettie V. Williams (UMass

Boston):

o This paper explores the lives and ideas of Black women students in science and medicine at
Teachers College, Columbia and those attending the Columbia College of Physicians and Surgeons
during the 1920s. More specifically, the paper explores Black women students and their ideas about
gender equality, education, and Black internationalism. These women forged a pathway towards the
freedom to learn despite living in a virulently racist society linking education equity to freedom rights
more generally. Black women took advantage of the summer program at Teachers College, Columbia
in large numbers through the New Negro Era, during the tenure of Dean James Earl Russell (1898-
1927) and beyond, while some Black women also took advantage of access to graduate programs
that allowed them admittance at Columbia. This included women such as May Edward Chinn and
Eslanda Cardoza Goode Robeson who attended Teachers College in the second decade of the
twentieth century, and Agnes O. Griffin who entered the Columbia College of Physicians and
Surgeons (P&S) at about this same time. Their ideas about race, gender, health, and education equity
helped to lay the groundwork for the modern Black freedom struggle.

o Black Studies Versus the Study of Blacks: Reexamining the Role of Dr. Nathan Hare
and the Legacy of Black Liberatory Education | Frederick Douglass Dixon (Radford
Univ.):

o As an indispensable duty, the Black professoriate must produce empirically accurate scholarship that
dismantles the problematic dominance of Eurocentric educational pedagogies over a critical mass of
black students. This presentation integrates multiple conference themes (Pedagogies of Protest,
Education, and the Carceral State, and "Woke Education and Cultural Wars") to assess the state of
Black Studies on its fifty-fifth anniversary. Drawing on the anti- reductionism methodology and the
interpretive lens of Dr. Nathan Hare, who established the inaugural Black Studies program at San
Francisco State University, this presentation scrutinizes two contrasting concepts: Black Studies
versus the Study of Blacks. Juxtaposing these perspectives provides a contextual analysis of the
intricate dynamics through which privilege and oppression serve as mechanisms of social control,
perpetuate racism, and maintain the status quo, consequently undermining the field of Black Studies.
This research poses the question: Are the majority of Black Studies programs adequately positioned
to survive the impact of anti-black policies stemming from the potential re-election of former President
Donald Trump? Using the Socratic method, the presenter captures this phenomenon and addresses
the question through interactive dialogue that delves into the academic and social significance of
Black Studies amidst increasing conservative exceptionalism. Through this approach, diverse
audiences increase their proclivity to grasp the complex interplay between Black Studies, Eurocentric
curriculum development, and contemporary American nationalism.
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e Original Instructions: Indigenist Political Thought | Peter J. Jacques (Monmouth Univ.):

o The eurocentrism of IR theory is well known, but the field has failed to attend to Indigenous thought
which has developed and existed since time immemorial. Indigenous thought opens up a radically
different perspective on world politics. Indigenous thought includes explicit expectations for relations
between different people that pre-date contemporary IR theory by thousands of years, but the
expansive Indigenous literature has not been attended to in IR theory. Unlike rationalist approaches,
like realism and liberal institutionalism, Indigenous thought is relational. This means that the goal for a
good life is not made from maximizing welfare for a self/state but to create and maintain good
relations. This literature broadly argues that humans are required to approach “all our relations” (other
humans, human groups, plants, animals, and the land/water) with respect, reciprocity, and
responsibility. When we fail to do this, crisis follows. Observation or violation of these Original
Instructions explain world dis/order, and especially sustainability failures. This element answers the
presumed critique from realists-- that this is utopian idealism and fails to account for the manipulation
of power in anarchy. The answer to this critique is that a system that normalizes such violence and
exploitation is not sustainable, it cannot last and there is always a reckoning. Attending to Indigenous
thought also adds a corrective to an anthropocentric discipline. Attending to the land also makes this
approach deeply geopolitical in the sense that a living geography is part of the holistic concern where
everything is interrelated and interdependent.

11:40-1:00 | Julian Abele Room | Race and the Freedom to Learn in Global Perspective
(CHAIR: Maryanne Rhett)

e Larhs of Love | Rajnarind Kaur (Monmouth Univ.):

o The Kaurs Reimagine Story Project is an anthology that focuses on truth-based storytelling for
transformation. This collection gives a voice to Sikh women along with the opportunity to pause,
reflect, and express truth-centered narratives that choose a way forward towards their own
spiritual peace and liberation. The goal of this project is for each individual to explore their own
spiritual world with depth, compassion, reflection, and realize the life adventures that unfurl when
we submit ourselves to Waheguru. It is a choice to listen and implement. We want to offer the
community transformative narratives where the writers have located, trusted, and activated their
own inner wisdom to reimagine a new vision for themselves, a journey towards freedom to share
with our communities. When we can nurture our community members to be the best that they can
be, we all benefit from the community leveling up and reaching their full potential. When Kaurs
showcase and live the value that the Gurus exhibited, we all flourish in our homes, sangats, and
regions. We can then begin to see one another as trusted sources of experiential knowledge and
wisdom, loving arms of support and compassion, and cheerleaders to respect and lift each other
up to ensure no one is left behind. We are always learning, but not always from each other and
this freedom to learn about and from others who are different than us requires an open mind and
is the ultimate reflection.
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e Teaching, Learning, and Education Policy in Communist Romania During the Rule of

Ceausescu | Mariana Tepfenhart (Monmouth Univ.):

o This paper explores the freedom to learn during the era of the Communist control of Romania.
During this time there were stringent rules governing teaching and learning in the totalitarian state
that was Romania (Socialist Republic of Romania) from 1947 to 1989. This paper weaves together
personal recollections with primary sources to discuss the Communist control over teaching and
learning in Romania with a focus on the era when the country was ruled by Nicolae Ceausescu from
the 1970s to the collapse of the Eastern bloc states. In this paper, | explore the policy of the
Romanian Communist regime towards foreigners visiting the country, and also towards those
teaching foreign languages such as English, French and German. Since | was born, raised, and
educated in Romania, | shall include my personal experiences into this narrative regarding the
position of the Romanian government concerning the relations between foreigners and Romanian
citizens. Despite the deteriorating economy and the political constraints placed on the Romanian
people, foreigners were welcome in the country. My experience as a tourist guide and as an ESL
teacher, enable me to discuss aspects about relations between Romanians and foreigners that have
largely not been revealed to the public. The Romanian government encouraged tourism and
openness to the west; however, those who worked in education as teachers were looked upon with
suspicion. Teaching and the freedom to learn was severely curtailed in Communist Romania as
revealed in this analysis.

o Nationalism and Racial Identity in the feature section: A look at Pre-1950's History

Comics | Maryanne Rhett (Monmouth Univ.):

o Between 1900 and 1950 there were no less than 30 distinct history comic titles initially published in
the United States, Canada, France, or Great Britain (and many syndicated much further afield). In
addition there were at least dozens of one-off history auca in Spain. These comics intended to offer
audiences “historical accuracy,” while at the same time countering what at least one creator
referred to as his own dissatisfaction “with the histories we were given to study — dry, uninteresting
affairs with little to intrigue the youthful imagination.” While “historical accuracy” may have been the
objective of most history comics titles, they were not without patriotic, nationalistic, and indeed
racist bent. This paper will look at examples of pre-1950s history comics and how some creators’
leveraged the historical record for nationalistic or racist purposes.

11:40-1:00 | Intercultural Center Lounge
Workshop: LGBTQIA+ Representation Workshop (CHAIR: Matthew O’Brien)
Stephanie DelLaat (Monmouth Univ.):

The development and implementation of LGBTQIA+ curriculum has been a challenge for educators
across the country for many years. This workshop on LGBTQIA+ representation and awareness in
education will emphasize the importance of inclusivity and diversity in learning environments. Through
the lens of both real-life narratives and entertainment, the session seeks to elucidate the significance of
representation and awareness for educators. By addressing the theme of race and the freedom to learn,
the workshop delves into the interconnectedness of identity and inclusivity. Central to the argument is
the premise that fostering a learning environment where LGBTQIA+ individuals are represented and
understood is essential for promoting equity and empowerment. The workshop will dive into the base
levels of LGBTQIA+ information along with the incorporation of importance of representation through
entertainment for understanding connections. Moreover, by providing resources and web links, the
workshop empowers educators to implement inclusive practices in their classrooms and facilitate
meaningful discussions around LGBTQIA+ issues. The workshop aims to equip educators with the
knowledge and resources necessary to integrate inclusive practices into their teaching methodologies
and curricula. By discussing this controversial topic, it advocates for more equitable conversations where
it no longer is seen as taboo rather than empowering history in the educational world. By embracing
diversity and promoting understanding, we can create educational spaces where all students feel valued,
respected, and empowered to thrive.



